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(Standing by). 
(Standing by).
>> Good morning, and welcome to Assessing the Development of Parent Sign Language and Book Sharing Skills.  There should be evaluations on your seat, but if you didn't get one, please raise your hand and I will be happy to bring it to you.  My name is Joanna, and please let me know if you have any questions and I can help you out.
>> Good morning, and thank you to everybody who is here today.  As you just heard, we are going to be talking about Assessing the Development of Parent Sign Language Skills and Book Sharing Skills.  So this presentation is the first half of really a 2‑part presentation, and so we hope as many people are interested for the second part.  It will be immediately following this one.  What we will talk about first is evaluating parent skills in these areas, and then immediately following presentation we will talk about developing those skills, different techniques for developing parent sign skills and also parent book sharing skills.
So because of that, we are going to just leave a 5‑minute break in between the 2 talks because we hope most people will stay through the whole thing, but certainly during that 5‑minute period you are welcome to head out to something else, if you prefer.  We are from the Colorado School for the Deaf and the Blind  I also work at the University of Colorado, Boulder.  And this is Deb Branch at the Colorado School for the Deaf and Blind.
So very briefly we will describe the Colorado Shared Reading Project, which is the program where we use the assessment tools in which we develop the assessment tools that we will talk about today, and then we want to talk about 2 instruments that we developed to assess parent sign skill and book sharing skill.  So one of these instruments we call the parent sign checklist, and the other is the sign language and book sharing video rubric, which will be the bulk of the presentation, is that video rubric.  And we have some video examples to show you how that rubric works.
So the Colorado Shared Reading Project, as you might guess by its name, is modeled from the Shared Reading Project at Gallaudet on how to share books with their children who are deaf or hard of hearing using sign language.  And it is a program that we have in Colorado that's available for children between birth and 8 years of age.  All of the instructors who work with the families are deaf or hard of hearing and are fluent in American Sign Language.  The program takes place in the family's home, where the deaf or hard of hearing instructor goes into the home, typically for an hour once a week.  But that can vary somewhat, depending on family choice.  But families are offered an hour a week of the programming.
So the goals of the Shared Reading Project are to improve parent sign skills, both their comprehension and their production of sign language, and also to improve their skills in sharing books with their children using sign language.  So the assessments have developed out of assessing whether we are meeting these goals or not.  So we are interested in knowing both are the parents improving in their use of sign and their sign language skills, also are they improving in terms of their book sharing skills with their young children using sign language.
The way we use the assessment is we do an assessment right when the children enter the program, the families enter the program.  And remember, we are really assessing the parents, not the children's skills so we are looking at parents' sign skills, sharing books with their children, the techniques that they are learning and using.  And then after the baseline once every year we do the assessment to measure progress and then when they leave the program, we assess them one more time so that we have a picture of how much improvement they have made over the course of their time with us in the program.
So the 2 instruments we use, as I said, one is the parent sign checklist, and that instrument measures expressive sign vocabulary.  So how quickly the parents sign vocabulary is growing.  The other instrument is the sign language and video ‑‑ video rubric, and this is based on doing a videotape of the parent sharing a book with their child.  And in that rubric we are assessing 2 things, we will go into the rubric in more detail, but basically ASL and sign language skills, and then we are also assessing the book sharing skills.
So the goals of our assessment are one, is just to document and monitor the parents' progress over time to make sure that they are making good progress with our program so we can make adjustments if they are not making good progress, to set intervention goals for the families, things that we will be working in future meetings with them.  And that's mainly what we will be addressing in the second presentation, is how we do ‑‑ how we do work on, you know, develop these goals, work on them with the family, and then we also use the information we get to look at ‑‑ program accountability.  To look at overall how much the families are learning over time.
So I'm going to be talking about the parent sign checklist, and then the rubric.  Did you have a question?
>>AUDIENCE MEMBER:  [off mic].
>>ALLISON SEDEY:  To answer your question, the videotape is made by the sign language instructor and then sent to the School for the Deaf where it is scored by a team of people, and we will go into more details about how we do the scoring.  And then the parents sign checklist is actually something that the family fills out, but is given to them by the instructor, and then that is then sent to the university.  But really not because it is anything to score, you are just counting up the number of words, so really anybody could do that.  But we are putting it into a database so we can use it for program accountability purposes.
So the parent sign checklist, if you are familiar with the MacArthur‑Bates Communicative Development Inventory, so the signed checklist has a list of 400 words, those are words that are typically used by [off mic] (audio skipping).  So rather than picking, you know, college level material, the kind of words and vocabulary they are likely to use with their children are words the children typically use.  So all of the words on the checklist, all 400 words are words that a typical hearing 2‑and‑a‑half‑year‑old can say.  The words are arranged into 18 different semantic categories, so there are animals, action words, people, connecting words, places, that kind of thing.
The checklist is given to the family, and they are asked to check off the words that they know how to sign without having to refer to any sort of, you know, books or asking somebody, they just spontaneously know the signs for.  
The instructor gets it back from the family, looks through it to make sure that the family completed all the pages, and to also make sure they feel like, yeah, this seems right for the family's, you know, skill level.  I don't think they missed words they actually know.  I don't think they are overblowing their knowledge of sign.  If they do feel like there is a disconnect between what they feel the family knows and what the family has checked off they will review that with the family to try to come to terms with that.
We have the checklist on the EHDI website under our presentation, so on the handouts link of our presentation, we have the checklist available both in English and also in Spanish.  So if you want to try it out with any families, you know, you are welcome to download it and use it.  This is one page of it, just to give you an idea of what it looks like.  
So in this page we have 3 of the semantic categories, food and drink, clothing, small household items.  And then under each category, some categories have more words, some have less words.  And the family again would ‑‑ on that little line would check off the words they know how to sign.
So in terms of how we use it in the program, the first thing we do, because we are doing it right when the family enters, is we want to get a baseline.  Because sometimes families when they start the program already do know some signs, in fact, sometimes know quite a bit of sign.  So we don't want to have the instructor in the first few weeks having to fumble around figuring out what words does the family already know or bring in teaching materials to teach things that the parents already know how to sign, so we want to get that baseline so the instructors can hit the ground running immediately with having, you know, goals and words that they are going to teach the family that the family doesn't know yet.
Then we use it periodically every year to measure the family's progress, how big is their vocabulary growing.  And another thing we like to do with the checklist is because it is arranged in these semantic categories is we look to make sure that the instructor, you know, the instructor does this their self, are they overemphasizing a certain type of word and underemphasizing another type of word.  
We found in the beginning, you know, everybody wants to know the animals because they are kind of fun and a lot of them look like the signs that make that animal.  And so ‑‑ but, you know, animals are great, but on the other hand, they might not be the most functional thing to teach a family first.  And so looking across the different categories to see, you know, are they teaching action words, are they teaching connecting words.  Because it is hard to build sentences with just animals, right?  So that's another way that we use the form.
And then also we use it just as a teaching tool as well because it is a list of 400 words that a typical 2‑and‑a‑half‑year‑old knows how to say.  These are words we want the family to know and learn as quickly as possible.  So it can serve as an intervention tool to help develop the kind of words that you want to work on with the family.
So one of the things we did, because as I said, the instructors send the checklist after they have reviewed it and, you know, set some goals using it, they send it to the university so that we can develop a database and look at parents' progress over time.  And one of the things we did with it is we collected over time 565 checklists from families.  So we were looking at, are there certain semantics that instructors tend to teach the most or families want to learn the most.  And to help inform us through inservicing, work with the instructors to ‑‑ so, you know, just something maybe to keep in mind, the kinds of words that people tend to teach to families is routines, which is great, because that pops up obviously in everyday life.  Animals, can be common to teach all the animals.  Vehicles and people.  People meaning like mom, dad, grandma.  Which, again, of course, are important.  But the semantic categories where parents knew very few signs were things like places, places that you go.  So things like church or circus or movie or park.  And connecting words were very rarely known.  So things like if, but, and, that sort of thing.  And then quantifiers, so things like a few or a lot, some, that sort of thing.  So, you know, areas, semantic areas you want to keep in mind as you are teaching families.
So I'm going to turn this over ‑‑
>>AUDIENCE MEMBER:  [off mic].
>>ALLISON SEDEY:  Routines were more like thank you, hello, social routines, yeah.  Yeah.  So I'm going to turn it over to Deb to talk about the video rubric, and I will pass it out so you can look at it.  And this is also under handouts on our presentation in the EHDI website.  So you can download the video rubric that I'm going to pass out, the sign language checklist, the full version of it both in English and Spanish.  And then also our presentation is available.
>>AUDIENCE MEMBER:  [off mic].
>> [off mic].
>>DEB BRANCH:  I'm going into more detail about our rubric.  As she is passing it out, there are a lot of people that have contributed to the development of this, and many of them we have identified on the cover page of the rubric.  But we have had ‑‑ try to have a balance of deaf and hearing people be involved in the development, and several ASL specialists from our school over the years have helped us with this development.
So the way that we use the rubric is we videotape the parent reading one, usually one book in the home, and these parents are really brave because we are coming in to work with them and saying, okay, this is your first or second session, and we are going to pull out a video camera and film you reading to your child.  Some of our families don't know any sign language at all when they start, some know very little, but you know, we get a baseline and see growth.  And I'm going to show you one family's growth, how much they have changed since they first started in the program until 4 years later.  Some amazing growth.
So we look at, we film that family and then we are looking at rating them on 30 different skills, which you will see in the rubric that's being passed out.  And we rate them on 0, never or almost never, to a 3, always or almost always.  Seeing that scale.
We also, for our program purposes, we have identified books to use for each year of the program.  So we have a book 1, book 2, and then we give our instructors bags that have the assessment books in them so they are consistent about always when it is your initial assessment, you will use this book, third year in the program, you use this book.  So we keep them so that, you know, the initial books are a little bit easier to sign, but still try to get the skills in that we are looking for.  And all of our books are in English and Spanish.
So we are looking at 15 sign language skills, and these skills are, we worked on developing and identifying these skills, they are not a comprehensive list of all skills for ASL.  It is just a sample.  The majority of the skills, if you look at them on the rubric, could be used with someone who is signing PSE.  An example of one of the skills would be uses a sufficient amount of sign to convey meaning.  So the use of classifiers is more an advanced skill and the use of space.
So this is what the rubric looks like.  You have one there.  But just to give you a snapshot.  Also, Allison mentioned that you can download it from the website.  This is editable, when we plug in the numbers, it calculates for us, and so there is 2 pages to that.  So you can see there up at the top.  And then we identify the strengths and the goal for that coming year.  
In the book sharing skills portion of the rubric, many of these skills could be used with reading books using spoken language as well.  Not all of them.  For example, relates events in the book to past events the child has experienced.  That's one of the goals we are looking at.
So here is an example of the rubric for the book sharing section of this.  So as I mentioned, both sets of these skills are listed roughly in a developmental sequence.  So we don't know there is a developmental order to everything, but we try to look at what would be important, but easier skills for parents to develop.  Again, we are looking at what the parents are doing with their children.  Hopefully, that's going to affect the communication between the parent and child.  And then, you know, the language of the child.
So the order of ASL skills are based on them sharing books with their children.  And also communication, we are thinking about that.  So that instead of ‑‑ it is not the developmental order that ‑‑ typically, this is a hearing parent, so if they are going to an ASL class they are going to be learning a little bit different developmental sequence as their L2, their second language, than they would with us because we are looking at how they are sharing a book with the child.
And then we looked at 58 different assessments, and the sequence that we have identified for the rubric really matched up with which skills are typically easier for the parents initially in the program, and as they learn more sign language, which skills are more difficult.  
We do have actually over hundreds of assessments that we have done over the years, but we have recently edited the assessment and changed it just a little bit.  So we have these assessments that we have 2 that we have ‑‑ we have parents that have done 2 of them, we can look at the amount of growth that they have made.  We do see there are some skills that we don't really see parents demonstrating, even though they are kind in the middle of the sequence, inflecting verbs, you give me, I give you.  One of the reasons could be that many of these children's books don't have opportunities for that kind of language structure in the book.  So we are really just filming them, you know, sharing the story with their child.
The appropriate use of pronouns, it is kind of odd that we rarely see them using pronouns when they are sharing stories with their children, even though there are opportunities for them.  They don't really use those very often.
And then appropriate use of WH and yes/no questions.  And I'm talking the nonmanual signals, radical markers, without being taught them directly, they don't use them on their own.
>>AUDIENCE MEMBER:  [off mic].
>>DEB BRANCH:  Well, that is one of our ‑‑ that's not what I was talking about there, but that is one of the book sharing skills when you look in there.  So we are looking at a whole range of things, we are looking that the parent looks at the child, not just the book, things that we have kind of developed over time that we have identified that are important to book sharing.
So as we score it, we are trying to really be reliable and valid about our scoring process, so we have a team that ‑‑ the question was asked earlier, we have a team at CSDB, and we try to keep a balance of deaf and hearing within the team.  So we have scored so many videos that now we are pretty reliable on our scoring, so we will score, you know, many at a time, like a full day of scoring.  So when the instructor goes into the home, films the family, they actually upload the video and then we watch the video.  And we do it always with at least 3 people on our team scoring, and really we have come to the point where we are all pretty consistent about our scoring.  So that really helps us a lot.
But our checklist could be used in different ways.  You could use it, you know, not as ‑‑ not as strict as we do, if you wanted to use it just as skills, a checklist of skills, that would help guide your practice.
Again, we use it to measure progress over time.  We are looking hopefully to see growth, that all families are growing.  If they are getting weekly sessions and not making much progress, then we need to look at what's going on.  But we always see pretty much see growth in the family.  
And then we look to see that the goals that we have identified, and I will talk about that more in the next session, but we identify 4 goals for the family, and so we look to see that those goals that were worked on over the years were met and identify the goals.  2 sign language goals and 2 book sharing goals for the instructor to work with them in the coming year, and I will get into that more next.
So now we look at one family's journey, and this ‑‑ I'm really excited about this because it is really cute.  This is a family, they have twins, deaf twins, and the first video shows the father signing a story to their ‑‑ the infant, and it is just one of the twins.  And as you will see, he could barely sign at the beginning.  He had a score of 3 on the sign language portion of the rubric, and a score of 4 on the book sharing portion.  And then they are going into kindergarten this year, so they are, I think, close to 5, if they are not 5 already.  But the second portion, he scored 30 and 27 on his exit, when they were leaving the program.
When I show the video, so I will show you the rubric just really briefly, that's what the rubric looked like at the beginning.  There is the sign language one.  Just had a couple of things they were doing, and then identified some goals.  And then book sharing, mostly 0s, there again.  And so when I show the video you will see the first portion, when he is signing to the baby, you will see, and then it goes into the second portion.  Near the top left‑hand corner I have identified the skills from the rubric that he is doing right.  So make sure you take a look at those, and you will see what he is doing from the rubric where he scored higher on it.  He was mostly voicing through the whole thing also. 
[Video playing]
>>AUDIENCE MEMBER:  [off mic].
>>DEB BRANCH:  I want to say 6 months.  Deb ‑‑ now the book sharing portion.  These are skills from the book sharing portion of the rubric.
[Video playing] 
>>DEB BRANCH:  Okay.  I thought he did an amazing job, really, for that much growth.  It was really cool to see.  And I have to mention that he ‑‑ I contacted him to say we want to show your video, is it okay, and so I let him look at this link, and he even was pretty amazed at his own growth because when he looked back on where he was 4 years ago, it was really nice to see.  So just real quickly, this is their ending rubric.
>>AUDIENCE MEMBER:  [off mic].
>>DEB BRANCH:  They are going into kindergarten, so 4 to 5, yeah.  So really a lot of growth.  So targeting these skills has really been effective for us to help families grow.
And after the break, we are going to be talking about what we do now once we identify what the family needs to work on, how do we work with ‑‑ how do our instructors, who are all deaf, work with these families in the home, and we will look at, you know, the goals that we have that we share with the family which includes a description of the goal, identified activities and some of the links to videos we have on our YouTube channel that describes some of those goals.
>>AUDIENCE MEMBER:  [off mic].
>>DEB BRANCH:  I can, yeah.  We have ‑‑ I can just mention really quickly, for our Colorado Shared Reading Project we have, I want to say 15 maybe ‑‑ 15?  15 different book bags at least.  So the instructors take book bags so they are all leveled.  So we have the list of all the books, if you are interested, we can send them to you.  And ...
>>AUDIENCE MEMBER:  [off mic].
>>DEB BRANCH:  We have done our own.  We used to use the SRP book bags and then 2 years ago, I believe, we transitioned to using different book bags.  And because we expanded the program, we do our program for up to 5 years, so we needed more books and newer books.  And there were great books coming up, so we expanded those.  In our assessment, we have 6 books identified for the assessment, and they are all dual language, which works great for us, Spanish and English in the book.
>>AUDIENCE MEMBER:  So is there a maximum, like when it comes to the program, do you have a maximum for the scores?  So once you reach a maximum score, will they then graduate out of your program?
>> That really never happens to us, but we really look at years and so they could have up to 5 years in the program.  Or if they age out.  So if they get to age 8, then they age out of the program.  But I don't think we have ever had it happen, that someone scores everything, maxes out everything.  Does somebody else have a question?
>>AUDIENCE MEMBER:  [off mic].
>> Pretty much.  We have had maybe a couple of times that they have like ‑‑ book 2, which is a little more advanced usually, so it is more difficult for the family to sign.  But that has not been an issue at this point.
>>AUDIENCE MEMBER:  [off mic].
>> We do that, and we also have deaf families that have been involved in the program.  We have had several deaf families who they sign great, but they want to learn more about book sharing, how to share books with their children.  And yeah, we have a variety of skill levels.  Some of them sign pretty well when they come into the program.  I think our rubric is sensitive enough that we can move people to the more advanced levels when they have already met the lower levels.
>>AUDIENCE MEMBER:  [off mic].
>> More advanced books, right.
>>AUDIENCE MEMBER:  [off mic].
>> Yes.  Yes.
>>AUDIENCE MEMBER:  [off mic].
>> There aren't.  We are ‑‑ we are working on that.  That's our next goal, to get some ‑‑ some of them have video ‑‑ we don't have videos of all of the books.  And Kim was one of our instructors, she is going to be presenting with me and she is going to talk a lot about her experience.  Some of them have been using Glide and filming themselves, sharing the story, and then sending it to the families and the family can watch it later.  So it has been more of, you know, this is actually what we are doing during the session.
>>AUDIENCE MEMBER:  [off mic].
>>DEB BRANCH:  I will talk about that more during the second session.  We will take a couple of minutes, and then start the next one. 
(Session concluded)
>>DEB BRANCH:  Okay.  I think we are going to go ahead and start.  The questions kind of went through the break.  Kim is passing out ‑‑ sorry, Kim is passing out a sample of our assessment goals ‑‑ goals document, so you can take a look at that.  And I will talk about that a little bit.  And then if ‑‑
>> [off mic].
>>DEB BRANCH:  So we are going to be talking about supporting the development of sign language skills and reading skills, now what do we do with these results once we find them.  Again, for the new people that came in, I'm Deb Branch, I work at Colorado School for the Deaf and the Blind.  And this is Kim Parra, and she also works at Colorado School for the Deaf and the Blind.  And we work with various things, but also work partly with the Shared Reading Project, Colorado Shared Reading Project.
So information about our school, which is in Colorado Springs, about an hour south of here.  And today I'm going to be briefly talking about the Colorado Shared Reading Project, and then talking ‑‑ many people stayed, but we were talking briefly about the rubric, we went in depth from the first session, and we have lots of cute video, too.  When Kim talks about how she actually works with the family, we are going to show you what ‑‑ samples of some of our video, some of them doing families doing actual skills.
Colorado Shared Reading Project is modeled after Gallaudet's Shared Reading Project.  We have had it at CSDB since 2010, so since quite a while, we are a pretty big program.  100 families involved throughout the state.  It provides instruction to families on how to share books with their children using sign language.  It is in home, one hour a week.  All of the instructors are deaf or hard of hearing, native language users.
And I think we have probably maybe 20 instructors.  We always need more instructors, so we are ‑‑ we have like 30 families on the waiting list right now because we can't meet the needs of all the families.  So if you know anyone in Colorado that would like to work ... 
The goals of CSRB are to increase parent sign skills and comprehension and production both of sign language and sharing ‑‑ learn how to share books with their children.  And then the rubric, which we just talked about, we film the family, sharing a story with their child, and we look at 30 different skills, 15 ASL skills, 15 book sharing skills.  We assess these brave families that let us come in and film them and then have us evaluate them at ‑‑ when they enter the program for a baseline and then annually and when they exit the program and look at growth over time.
And also the program, families can stay in the program for up to 5 years.  Roughly developmental sequence, but they are not the sequence of second language learners as typically you would think about in an ASL class for a hearing parent.  We are looking really more at what skills do you need to share a story with your child and communicate with their child actually as well.
And then we use this to guide our intervention from the scored rubric.  But it also could be used by anybody as a checklist of skills or to measure progress over time.  So now this is what our assessment report looks like.  So the team scores the video, scores ‑‑ does the rubric, scores the rubric, and identify 2 goals in the area of ASL and 2 goals for book sharing.  
And then in the handout that we just gave you, it shows some samples of what it looks like, what we send to the instructors, and they share with the families and it talks about a description of the goal.  Because often the goals are a little complex, I guess, for families to understand.  So to help make sure they understand what they are working on, help the instructors share that with them.  
There is a description of the goal, and then we have some suggested activities to support the development.  So when the family goes to the home and they work with ‑‑ when the instructor goes to the home and works with the families, they will teach them how to sign a story, but then also work on the goals that we have identified.  And along with other things they do, they share information about deaf culture.  If you know the Shared Reading Project, they are doing lots of things, but identifying these goals help them focus their work with the family on doing the activities that we have suggested for them.
And then there is links to videos and articles.  Our CSDB website has several videos.  We don't have a video for every goal, and we are working on it, and we are hoping to get ‑‑ develop over time videos so they can look at very brief videos that explain the goal and how to implement that goal.
So this is what the rubric looks like.  This is a sample of a rubric.  And as you can see, on the very ‑‑ the columns all the way to the right is where we identify the goal for that coming year.  And then we also identify strengths, which you will see the column second to the right.  And then here is the rubric for the book sharing.  And I'm not going to go in depth with that, but if you didn't get either one of these documents we can pass them out for any new people coming in.  We can pass these out so you will have those.
So we also make sure we identify some strengths, kind of that sandwich approach of here are things that you are doing great already, here are some ways we are going to help you to improve your skills.  So we want to make sure we tell them some good things that they are doing, which sometimes can be challenging, too, for families that are new to the program.
So this ‑‑ I'm not going to go in depth with any of these, this shows the goal, and this shows a description you will see, and then some activities that the family can do, and ‑‑ the next one shows you, for some of them, I mentioned that we have book bags that we have identified for our instructors to use with families, and each bag has 10 to 15 books in them.  And so we have identified which books are a good model of that skill so that some ‑‑ some of the goals have books listed as well that ‑‑ for this one to fit on the story, sign on the child or on the book.  So these are books that lend themselves to doing that skill easily.
And then Kim is going to talk about how to work with families.
>>KIM PARRA:  I'm Kim Parra, and I have been working for the last 10 years as an instructor, and the official title is a language and LLI, a language literacy instructor.  And so as Deb mentioned, we have about 20 to 30 across the state.  And a lot of those are in the Denver metro area.  I think we have 19 that have been confirmed, but I have to tell you how much I really enjoy going into these families' homes because many of them do not know anything, and they are just starting their emergence into ASL.  So looking at some of these families' backgrounds, some of them ‑‑ some of these children are in mainstream schools, some of them come from a variety of backgrounds, having single parent homes.  And so some of them actually are Spanish‑speaking families, and I don't know Spanish, but some of them are also deaf with other disabilities, like autism.  And so there is a lot of diversity within the community of the homes that I go into.  There is a lot of activities that we can include that the teachers could include as well, and a lot of those focus on the book and the stories.  So we can give ideas, like what kind of a game, like bingo or those kind of things.  So what we can do is expand the parents' vocabulary in ASL by teaching them different activities to do with the children.
We also meet with them through video phone as well.  We have like a video meeting, and so that can be a challenge as well.  Because, you know, you want to kind of reach out and be able to culturally get somebody's attention, and it is difficult through a video sort of equipment.
Some of the goals you are just not able to do on a webcam.  You have got that book in print, and I want to be able to teach them that this is the way that you properly sit down with your child.  And so because you are on a webcam, they are sitting next to their child as opposed to across from them.  We have those 15 ASL goals, and then we have the 15 shared story goals, and so I'm able to show briefly what these look like through video.  
So I have 2 sign goals here, and the goals would be that they would be using ASL appropriately, that they would have the right parameters when it comes to ASL using proper handshapes, the palm location is correct, the orientation, location, movement, facial expressions, and all of that is important.  Because research shows that typically you have 4 parameters when it comes to a word, but in ASL we have 5 parameters.  And we need to teach the families how to use those vocabulary words correctly with all of these parameters.
We also use a lot of handshape games.  For example, I could kind of say, oh, let's use this handshape.  How many signs can you come up with that use this handshape?  Father, mother, correct, using 5 handshapes.  
School, that's a good example.  So you see that, the handshaking over the head, that's another one.  But some parents sign cheese instead of school because the movement is wrong.  So we want to be able to teach them the correct sign.  And so we do have a short clip about how we use this in the family development.
>>DEB BRANCH:  We don't have a video for that.  
>>KIM PARRA:  And so the next is to show the 3 ‑‑  
>>DEB BRANCH:  Can I add something as well?  So I forgot to mention, I'm sorry, and Allison said that as well, that you can download documentation from the website, the full list of goals, you can download that documentation from the website if you are interested in seeing what all of those goals are.  We are just giving you an example of 4 of them.  But, again, if you are interested, all of them are there in English as well as in Spanish.  So if you are interested in more Spanish resources, please contact us, and we can send these resources to you.  We have all of the documentations with all of the goals, also for Spanish‑speaking families.  All right? 
>>KIM PARRA:  So the second goal, this is really critical.  Often hearing parents, they really don't have this skill yet, and they are just accustomed to speaking and they don't realize that they actually have to maybe tap on their child in order to get their attention.  So this is one critical skill that we actually teach first.  And so this is something that we do after we do their baseline.  I know sometimes the parents are kind of like, oh, I don't think that's appropriate.  Am I allowed to actually tap on my child like that?  And there are times when the family, they might have a child who has other needs as well, and that child might be sensitive to that.  And if the child isn't being attentive what they can do is actually move the book into where the child is looking as opposed to tapping on the child's shoulder in order to get their attention.
And so that will actually draw their child back into attending to the book.  So I want to show you this video of that. 
[Video playing] 
>> Let me add one short thing to that that I forgot to mention.  So the first part of that video clip was the video that we have created that we share with families that's on the YouTube channel, and anyone can access that, shows how to do the skill.  The second portion of that showed families that are involved in the program and parts of their assessment video clips, where we saw the skill, that they were actually doing the skill.  So I want to make sure that that was clear.
>>AUDIENCE MEMBER:  [off mic].
>> I could answer that.  You know, they are doing it in a natural way, so he is reading the story and he is adding things into the story.  He is talking ‑‑ I mean, that's actually part of the skills that we are looking at.  Expand on the story, interact with their child, follow the child's lead, those kind of things.  So, yeah, he was probably ‑‑ at the last one?  That family, I should mention, too, the one little girl was deaf, dad is hearing, he signs amazing.  And everybody else at the table is hearing, and this family really truly interacts, voice off, they are all signing to each other.  It is really nice to see.  That was like, oh, I couldn't believe it, when they are actually getting each other's attention, all of them at the table like that.  That was really cool to see.  So ...  okay.
>>KIM PARRA:  So this is for the 2 book sharing goals.  It is really key that you show the book so that the child can look at the book and they can see the print.  We believe that the more vocabulary that the child sees, that the language acquisition is going to develop that much quicker.  And so that's really important for them to be able to identify that vocabulary.  But expressions are critical, too.  One of my favorite stories is the "Yummy Yucky," and in that book, you know, the expressions of the parents, I love to see it, because they are like yummy, yucky.  And I'm like, no, you have to break out of your comfort zone and do that.  So we want to be able to show you this next clip here.
[Video playing] 
>> So there are 9 assessment books that we have, and the baseline book starts with number 1.  It is the easiest book.  "I Like It When," and then the second is "Rabbit and Turtle Go to School."  So you will see these, and then "5 Little Monkeys Jumping on the Bed."  So as they progress they get harder and harder, more difficult.  And we hope we will see classifiers incorporated.  The first book we don't expect that much.
So the next book sharing goal is signing on your child.  And that is really important, like the ‑‑ signing it on yourself and then signing it on your child.  So we have a clip that shows that goal. 
[Video playing] 
>> This is the same that you can see on your handout.  Those goals are listed there.  There is 15 for 1 and 15 for the other.  So if you have ideas for activities that you can actually share with the family, like for classifiers, like I would work on 1 or 2 goals for each session.  And so, I mean, I think we have to wrap up our session at this time.  So I'm wondering if there are any questions that any of you have.
>>AUDIENCE MEMBER:  [off mic].
>> We purchase the books that have both, yes.
>> Let me mention, that's where the assessment books I'm talking about, they are dual language books.  They are more difficult to find, but we purposefully identify books that are dual language for families that are Spanish speaking, we have Spanish books as well.  So we have some bags that are all Spanish, but for the assessment books we have dual language books.  And you can find them on the website.  Our list of books is not on the website, but if you are interested in seeing what our book bags look like, contact me and I can send that to you.
>>AUDIENCE MEMBER:  Can you show uses the website ‑‑ where we can find all of this information from?  And I'm asking for the video?  
>>And so it is located on the EHDI website.  Because we have uploaded the material in the presentation there.  So it should be ‑‑ you should be able to find it there.  My email information is there.  So you would be able to find it, or if you can't, then you can contact both Kim or myself, and we will be able to share it with you.
>>AUDIENCE MEMBER:  The rubric, is this just a specific tool that's used, is it something that you have developed on your own?
>>DEB BRANCH:  It is CSDP, we have modified it in our development.  We have developed it over the years.
>>AUDIENCE MEMBER:  Is there [off mic] for the deaf staff?  I'm assuming it is not volunteer work.
>> I will respond to that.  They are paid pretty well, I think.  We have a State grant that we got, it is called a decision item that we got, gosh, more than 10 years ago, 20 years ago, yeah.  We have had different grants over the years, but we got this grant quite a while ago that funds the whole program permanently.  So we actually do have really adequate funding for it.  We pay our instructors for 2 hours, that gives them some travel time to get there, some prep time, and then they are there an hour.  So yeah, it is pretty good.  And then our assessors are ‑‑ everyone who does the assessments, we all have full‑time jobs, so it is our second thing that we do on Saturdays or whatever, too.  So ...  the way most things are.
>>AUDIENCE MEMBER:  [off mic].
>> So we don't ‑‑ we have a deaf mentor program, but not the typical kind that you are thinking about.  They also have a CHIP program, which is different, right?  And so families could have all of these things, and then through some of the CCBs, they also have sign language instructor programs.  So some families get all of them, whatever they want.  They also can go to sign language classes at CSDB, ASL classes to our community, family, staff.  Whatever they choose to do, they can get as much as they want.
>>AUDIENCE MEMBER:  [off mic].
>> [off mic].
>> Anything else?  Thank you very much.  And feel free to contact us if you want more information.
[Applause] 
(Session concluded).  
