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>> All right.  Let's go ahead and get ready.  

We're about ready to go ahead. 

>> Start with this ‑‑ this presentation.  Sharing the gift of literacy  

So enjoy!  

>> Hi, welcome back after lunch  I'm Jenna Voss here with colleagues Ellie white and Susan Lenihan and we're guessing if you came to join us in this room you already have some value for the concept of sharing books and literature with young children and believe in the gift of that, and the importance of that. 

We wanted to just check and see who is in the room. 

We know we get a mix of stakeholders at EHDI  So are there ‑‑ uh I'll let you show your hands so parents of young children who are Deaf or hard of hearing or old children, I guess. 

[LAUGHTER] 

>> Grown‑ups who were once children.  Okay a couple of parents.  I think we generally‑thinking about this talk towards parents, however, how about early intervention professionals.  Okay so we're going to put the burden on the early intervention professionals to translate how we are giving guidance for parents for you to reframe that in your own practice in your work with parents.  What about school‑age practitioners?  Yes, probably some of you fit multiple roles here.  

Who am I missing?  

SLPs, yes, thank you, you can also be early intervention providers or school age providers  Good.  Okay  

And audiologists  Any audiologists joining us today?  Look at that yay thank you!  Okay.  

Who else did we miss?  Shout it out and I'll restate on the mic.  

Deaf adults.  

Okay.  So welcome.  Students I'm sure there's some students here.  We're going to move on  Welcome to everyone.  

Without further ado, when we ‑‑ so I and we are generally working with children who are Deaf and hard of hearing who are using listening and spoken language.  This topic is far beyond that communication modality alone trying to be cognizant of the terminology of the book, read aloud and book sharing, when I slip into reading out loud this could be book sharing in any communication modality.  This is a company by many names when you start pouring into the literature you find few key terms interactive story book reeding dialogic reading and shared book reading.  We're trying to stick to the shared book reading but on the next slide I'm going to hit some key evidence and you'll see these similar concepts are investigated, with slight variations in different literature. 

So this concept of shared or interactive book reading refers to the adult caregiver reading a book to a child while promoting some sort of interaction or conversational term  They usually do this by asking questions.  Providing explanations or expansions of concepts in the book; modeling affluent reading.  Of the text and then bringing attention to specific key features in the text.  

We use picture books in the earliest ages to talk about the pictures.  To read the text explicitly to discuss story ideas, and this, obviously, has positive results on children's literacy and language development.  We also it is not lost on us we are not the only ones talking about shared book reading at this conference and there's been, like, a handful of other presentations so if you're here thank you for talking about a topic near and dear to our hearts.  

>> So I'm going to hit a few highlights, not as to read a literature review to you.  

When researchers looked at mothers of children who are Deaf and hard of hearing they found that asking open‑ended questions during storybook reading shared book reading resulted in improved reading skills for the child. 

We also ‑‑ to look at the second point there were caregivers using both listening and spoken ‑‑ not caregivers who use both.  There was a study, where caregivers using listening and spoken language, and caregivers who used ASL engaged differently, with different strategies, through shared book reading, techniques, but they both provided their children with this idea that books are a source of information by which they can understand the world.  So this idea of sense‑making while maybe the two groups use some different strategies and techniques, the end result is that books became a source of information about the world. 

We also can tell from the literature that caregivers need to be intentionally taught or explicitly taught how to use shared book reading, to promote these optimal outcomes so it's not just sufficient to make sure a family has a book.  But our responsibility as a provider or as a practitioner is to sort of support and facilitate those techniques.  

We know this relates to expressive vocabulary knowledge Jessica, and colleagues are doing some really cool important work on that. 

And there is emerging evidence that we'll all have to be watching for about the use of sort of an E‑book reader, for this concept of shared book‑reading as a promotion.  

Okay.  So we're going to hit some highlights of the overall benefits; and I'm guessing these are familiar to the crowd.  So I'm going to go rather briefly and then we'll get to the good stuff.  

Shared book reading provides pleasant if you do your job well, associations with books so that's a pretty foundational key thing here  We want to make sure that children view books not as a burden, and as a task by which they feel pained in therapy, but by something pleasurable and enjoyable  If we really want to be growing lifelong readers. 

We know that shared book reading can help develop vocabulary.  You can expose children to a wide range of vocabulary you can repeat, and have intentional redundancy of targeted vocabulary, and we know bigger vocabulary allows you to make more complex language, when you combine those words.  

Shared book reading also allows us to expose children to the language of books and what we know by that is, how we talk about the books, and how they can make sense and take meaning from those books. 

So, you know, there's... some patterns and routines that come along with books, like, let's look at the title and let's open the book and stories that start once upon a time.  Those are ‑‑ those are not exactly phrases or structures that we might use in our everyday life but we use through literature. 

Literature sharing allows us to expand a child's experiential knowledge and I've heard this in other realms ‑‑ talked about as books can be mirrors for children and they can reflect experiences that they have had. 

And they can be windows into the world  And they can allow children to learn about and see people who are different from them; they can describe activities and events and parts of history; and parts of the world that they may not be reaching. 

So if we keep in mind books as mirrors and books as windows there's benefits to both of those  

And all of that gets at expanding experiential knowledge  Also, we know books with a story structure allow us to help children develop episodic memory and that idea of sequencing right?  So there's a beginning, a middle and an end and we can embellish that and make that as complicated with many middle parts if we want or we can simplify it.  It also allows us to make sense of our personal experience in an episodic or sequential way which is the idea of organizational which gets to the last bullet creating a mental model when we have a mental model imagery concepts then every future experience we have we are mapping on to our existing mental model and we are embellishing it and expanding it and reframing it so every time we retrieve something from our memory and mental model we can make new connections in that way  

There have been some good talks this ‑‑ I keep saying weekend.  It's a week.  The beginning of this week on theory of mind, and shared book‑reading also allows us to help develop theory of mind by looking at what other characters are thinking, and feeling and taking perspective in that way. 

It allows us to help children learn to comprehend some decontextualizeed language.  So we can start taking away pictures, and looking at words without the greater picture support and expanding our thinking in that way  

I think I already jumped the gun here, and addressed a little bit basic concept of print and books but we know the conventions of print and print awareness come from looking at literature  Simple things like book handling and orientation and we ‑‑ in standard English, you know, read from left to right.  Turn a page this way, start at the top. 

The ‑‑ that kind of orientation.  

And finally, especially important to ‑‑ learning listening and spoken languages books are really great source of how we can increase phonological awareness in that way.  

So I'm going to pass out a bookmark  That has some of the bullets that Susan is going to talk about next!  

>> And I think you're familiar with many of these ideas just want to bring a couple of points to mind that you may have had experience with.  

You know, for some families, the primary caregiver grew up in a family, where book‑sharing wasn't part of their experience.  My husband's family his mother was first generation Italian.  She didn't read books to my husband.  I grew up in a family where books were read every single day so you may be working with families who have or have not had that opportunity. 

And so you want to think about that, you know, guiding them through this process.  

The idea of reading daily is so important.  

In addition to bedtime which is when most people think about reading my mother frequently read to my youngest sister when she was sitting on the toilet.  And ‑‑ in toilet training had a captive audience and enjoyed that some of you read Lynn Robertson 's book about literacy she's the parent of an adult who is Deaf and Hard‑of‑Hearing and in the book she tells the story about a family, who they ‑‑ they had a goal that for 100 days in a row, they would read aloud to their child and they had such a good time with that that suddenly it was a thousand days in a row and they finally stopped at 3,212 days in a row, when their child went to college. 

So I think it's important to think about that daily reading. 

Again, for some of our families, who don't have a lot of books in their home, the public library can be a wonderful resource, and the other activities that go on in the library can be so beneficial. 

You want to choose books that you know the child will be interested in and the types of books that they'll be interested. 

I work with a child who's four years old with one of my students and whenever I do book sharing with her, and I always have a choice ‑‑ and I ‑‑ probably 90% of the time she surprises me so I was sure she was going to choose she went for this very old that was one of my children's instead so I always like to give them that choice.  And the way you set up the environment, again, you want the child to have good access.  So they can hear you well.  

Having a child sit on your lap, gives you that good auditory input for a child who is using listening and spoken language and it allows you to have that joint attention on the text for some children sometimes you may be want to be sitting across from them so they can have the additional visual input and see your facial expressions if you're telling a story and you want them to see that. 

And this involves them seeing the book, you know, you're seeing it upside down many of you have probably discovered you'll learn to read upside down pretty easily.  I discovered that I lost that over a period of time and then it came back when my grandchildren came along.  Again, you want to use those pictures to talk about things in their life.  

It's going to be up to you to decide how much and how long.  Never ever ever force a child to read beyond the time that they want to.  

But boy, you can make it a lot more fun than it might be and that might help to keep them engaged with you.  But you do want to get to a point where they're starting to read the entire book.  Again my grandson "Chica Chica Boom Boom," one of his favorites.  We have the version that's, like, half of the story as well as the one that's the whole thing and he read the half one day and he just went nuts!  

He ‑‑ at that time he was about 20 months where's the rest aught story so he wanted to hear the whole thing.  Again, you can help the child to get involved being dramatic finding out the things they like the most  Use ‑‑ you can go to your teacher mode a little bit here and pull out props and stuffed animals and things they can connect with ‑‑ with the text. 

And that can help as well. 

And then you want to increase your expectations over time  

You may notice that Jenna was in one of the first slides.  Here's grandma Suzy and on your bookmark take a look at it and can some of you identify some of the to do list characteristics that you see in this photo?  

So look at your bookmark.  

What does this photo represent?  

Any thoughts?  

Absolutely.  So Matthew loves Karen's flap book got another one?  Seating yourself optimally.  Yes, Matthew is right there  He can hear me quite well these are hearing children but, again, that's an important point to think about.  

Anything else you may not be able to see from where you are, but you see this pink blob on my chest?  That's Kali  And she's five days old.  And she's listening to the flap book, too, the other thing you might notice Matthew is in his pajamas.  We read all day most, like, every day.  So ‑‑ and this list is the characteristics of dialogic hearing, again, a large body of research started by Russell, whitehurst very clear that caregivers, who use these characteristics, have children who have higher language levels down the road.  

And it seems so natural but we ‑‑ we want to be intentional about the stages we're using. 

Some more information about dialogic reading is provided on this slide guiding principles and two wonderful resources you'll be able to access, with our handouts, which will be posted soon.  

And then, Whitehurst also developed this concept as a peer as a mnemonic device to help us remember when we're doing dialogic reading prompt with a question, you get a response, think about listen to the child's response. 

Expand on what was said or follow with another comment, a ‑‑ semantically meaningful connection. 

And then repeat or revisit the original prompt.  

And I have an example of that.  But I'm going to turn it over to our colleague, Ellie now so that she can give you some more information.  This slide just shows the idea of experiencing expectations over time.  And so in the early stages, you're going to go up those steps. 

>> Ellie:  So I am prepared here, to list about five strategies for helping parents understand the different phases of working with children and stories.  

And the first thing that I want to really convey is that so many parents that I've worked with in the past, including my very own husband. 

[LAUGHTER] 

>> Ellie:  Have said to me, "This is a baby.  What am I going to do with this book?"  And the thing that we have to be continuously conveying to parents as you most of you are ‑‑ parent educators, is that the book is just the source for providing language.  

And it's the interaction and the love that's there, and the parent the child, the book, and the language, that makes sense and that makes the difference so even if you don't open up this book, read the title, and the author, and go from cover to cover, there are so many other valuable steps in using books to help promote language development. 

So the first step is talking about pictures and ideally we're going to focus on labeling both objects, and actions in the pictures and because so many children's books have such beautiful illustrations, this is an easy thing to do, really. 

If you can help parents set their minds on the fact that focusing on the pictures is a perfectly acceptable and wonderful language experience. 

So in um... when just using pictures, simply using pictures, the idea is to both label objects and actions, of course; but we always want to consider two things. 

The first is that we really need to include pauses for allowing the child to respond. 

So if you point out ‑‑ in this top picture which I know is very difficult to see from your distance; but there is a person riding a bike and a person beating a drum if you say, "A bike  Look a bike  Here's a bike.  You have a bike." 

Pause.  

Pause. 

And wait for something, some indication from the child even a small child, even a toddler if it's joint attention ‑‑ that's a win.  

If it's pointing, that's a win. 

These are the things we need to be looking for with very young children who are using pictures to learn to love books and to develop language. 

So it's important to not only use full language, when you're using these vocabulary words, and describing what's happening; but also, to wait for pauses, and if you can, somehow connect what you're talking about, in the book, to the child's life. 

So that he or she can consider what he already knows and the experiences that he already has, and focus on that, and make that connection between this story and his life.  

The next step in upping the ante is to simplify the story.  So this is what I find from parents, is the most difficult.  Because it's not just using the pictures  

And it's not just reading the text, it's somewhere in between.  

So for a lot of parents, this becomes an issue of well, what do I say?  I don't know what to say. 

And we are going to do a ‑‑ a quick little exercise with this at the end after I go over these five strategies. 

And we will analyze how to tell the story of Goldilocks in a simplified way so we have good one common story under our belts.  But we'll get to that just a second. 

Next there's reading some of the text so you, as the parent educator would help the parent know how to um.. simplify the text, in some parts, but read the actual text in other parts and that can be any way you want it to look.  The sky's the limit. 

So many, many, many young children's books have very few words actual text.  

In them.  

So...  if that's the case, then we can read a shortened version of the text or the actual text would expand on it or for longer books that are really great stories that are rich and robust and full of language, we can just trim it down a little bit, by reading some of the text and providing a little bit of detail about the rest of the story.  

Next, you can do what my husband wants to do, which is start at the beginning and end at the end.  

But you still ‑‑ still working on with our 6‑year‑old ‑‑ you still need time to pause, and wait for some response from the child  And relate the story back to her life.  

And that is something that comes with practice.  And it comes over time.  

And many, many parents feel not so ready to do that.  But as parent educators that's our job, to help them know that you can't go wrong if you have the right ingredients which is parent, child, book, language, and love ‑‑ you are doing the right thing. 

Even if the child walks away, you put that book away, and you come back to it later.  And so many parents seem so intimidated by this that if we can convey that message that you can't go wrong if you have those ingredients then you're on the right track.  

Okay.  

So I'm going to go ‑‑ oh, no one more. 

Lastly, the highest level when you're increasing as you go, is to ask questions  And the truth is you can combine all of these strategies  You can use just the pictures.  But also ask some questions about what's going on in the story.  

And often that comes in the form of relating back to the child's life so if you have a picture of a person riding a book like in one of the former slides you can say you have a bike.  What color is your bike?  

Thank you. 

And you can constantly relate back to the child's life so that you're making those connections and so that you're building language.  So literal questions come straight from the text.  

If we say the three bears went for a walk in the woods our question is who went for a walk in the woods?  And the answer came straight from the text inferential questions are a ‑‑ actually, a lot higher level because the information does not come from the text; but these are such great questions. 

Why did the bears go for a walk?  

Well, you have to use the clues you know.  About life, and about that hot porridge sitting on their table, to understand that they didn't want to eat it right then. 

And for many, many, many children, we need to ‑‑ we need to answer it.  So we ask the question and they make an attempt at an answer hopefully, and then we provide more information to help support that language, and that understanding of the concept.  

And then later, for preschool aged children when we get to the point of evaluative questions the most common and age‑appropriate question for ‑‑ in the evaluative category, is did you like this book. 

And why or why not.  And for many children, that's a difficult question to answer  They can answer the, yes, I liked it or no, I didn't, but answering why is a little bit tougher. 

So, again, we can help provide the language of the answer and go with their thoughts that they're trying to convey.  So we have possibly zero minutes.  

>> One minute. 

>> One minute.  Who would like to take a really daring and courageous stab at simplifying the story of Goldilocks up to the point where she tries three kinds of porridge?  Anybody?  You can do it!  

You have the power to do this.  Melissa Jensen, I know you love this. 

>> I am. 

[SIMULTANEOUS SPEAKERS] 

[LAUGHTER] 

>> Okay.  Okay. 

>> I can nominate I guess. 

>> We're so glad to have you nominated. 

>> The short version of Goldilocks is that there's a girl and she might be a little bit nosy or curious. 

>> She is. 

>> And she goes into a house one day, and she sees some chairs, and she tries to, but she doesn't like them.  And she finds one she likes and she sits in it. 

And then she gets a little bit hungry. 

And she sees a couple of bowls of food and she tries two and she doesn't like them but she likes the other one so she eats them and then she's really tired so he goes and there's three beds again and two of them she doesn't like, but one of them she likes a lot.  

>> Just right. 

>> And so she takes a nap!  

And then, the bears come home, and they see her, and they get really mad, and she's scared of the bears so she runs away and goes home. 

>> Perfect!  

>> The end!  

>> Perfect.  Very nice.  Okay  But let me give you a little quick run‑down of exactly what the text of that story is. 

The first three pages goes something like this. 

Once upon a time, a little girl named Goldilocks lived with her grandmother her grandmother asked her to go the village to buy some bread.  

The grandmother said Goldilocks do not go through the woods.  They are very, very dangerous!  

And Goldilocks, was not a good listener. 

So Goldilocks went through the woods even though there were bears.  And Goldilocks came upon a beautiful house, nestled in a ‑‑ in the woods, among many, many, many trees.  I mean, this language is tons and tons of language, first of all, tons of beautiful, robust, rich, wonderful language that we love.  

And eventually, we want to get to the point, where we can read these stories and kids sit and listen and are as excited to listen to it as we are to read it.  But in the meantime, this idea of simplifying the story to get the same basic storyline across, is exactly what parents say often that they do not know how to do. 

And so our job as parent educators is to help convey this idea that you cannot go wrong if you have those five ingredients.  Child, parent, book, love, language.  

Okay.  Questions great.  

>> Will you tell them about the QR code. 

>> One more thing you can find this presentation using the QR code that is on the bookmark. 

>> If you did not get a bookmark you can either quickly borrow your neighbor's QR code.  Yes, quickly borrow your neighbor's QR code.  Thank you.  

(Session concluded). 
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